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Student Surveys from the SE Course of the
General Education English Program at Shizuoka University

STEVEN T. URICK

The General Education English Program at Shizuoka University is to undergo change, and in
the very near future, a general framework for a new curriculum will emerge. While much discussion
has already occurred, it is hope that this report on data from student surveys can contribute in some
degree to a better understanding of student perspectives. Such understanding is a valuable resource
to be applied to curriculum evaluation and development (Brown, 1995, p. 236; McDonough &
McDonough, 1997, p.181; Richards, 2001, p. 301). In order to collect data from students, two
surveys were implemented in the 2010-2011 academic year. The results from a survey for students
who had completed the Power English (PE) Course were discussed in Urick, Suto & Komachi
(2011). This article reports on a survey that was filled out by students who were in the final
semester of the Standard English (SE) Course. The purpose of the survey was to better understand
how students felt about the program, and what changes would, from the students’ perspective, be
desirable.

A two-course system was begun in 2006, consisting of the SE Course and the PE Course.
The main purpose of creating two courses was to give students with higher motivation and ability
in alternative to the standard curriculum. Under the current system, students are given the option of
ipplying for the PE Course before classes begin in their first year. Placement decisions are based on
rest scores. As the number of students who may join the PE Course is limited, the majority of
students are assigned to the SE course. In addition, all students in the Faculty of Engineering are
issigned to the SE Course. At the beginning of the 2010-11 academic year, 355 first-year students
vere assigned to the PE Course, and 1,702 first-year students were assigned to the SE Course. The
SE Course places comparatively less emphasis on communicative ability, and is less demanding in
erms of the level of coursework and amount of studying outside the classroom. SE students are
equired to take four courses from the General Education English Program over two years in order
o graduate, with the exception of the Faculty of Engineering, where students are required to take
ive courses. Regardless of which faculty they belong to, many SE students also take the two
slective English courses that are offered in the first and second semesters of the students’ freshman

rear.



METHOD

The students who participated were in their second year at the university and filled out the
surveys during classes in January 2011. The students were about a month from completing the
required courses for the SE course, and thus in a good position to give feedback on the program as a
whole. Of the 1,689 students who were enrolled in second-year SE classes in January 2011, 1,341
completed surveys. The large percentage of students from which data was obtained (79.4%)
suggests that the results should be considered as representative of the group as a whole.

Many of the items for the SE survey were identical to questions on the PE survey, from
which data was collected earlier in the same academic year. Some questions from the PE survey did
not apply to SE students and were changed or not used. Other items were added to help provide
information directly relevant to ongoing discussion about curriculum development at the university.
Also included were questions about students' basic information (gender and university faculty), test
scores, and attitudes toward English. The three final questions of the survey ask for students'
opinions about the difficulty level and amount of assignments as well as the amount of time they
spent outside of class on assignments. The survey also provided space for written comments on its

reverse side. This article does not contain any analysis of the written comments.

RESULTS

Results from the survey, translated into English, are shown in Table 1. The same data with
the original items in Japanese are attached as the Appendix. This section details the results from
each item.
Q0-1

Well over half of the students in each faculty responded to the survey. The Faculty of
Engineering is the largest at the university, and 439 of this faculty’s 538 students who were enrolled
at the time of the survey filled out surveys. For the Faculty of Education, the number was 268 of
332, and for the Faculty of Humanities and Social Sciences, 255 of the 304 students in the target
group provided data. 94 of 141 second-year Agriculture students filled out surveys, as did 105 of the
169 second-year students in the Faculty of Informatics. In addition to these numbers, 31
respondents did not answer this question. It is likely that the placement of this item in an isolated
box at the top of the survey sheet led to the comparatively high number of participants who did not

respond.

Q0-1 Humanities* | Science | Education | Informatics | Agriculture | Engineering

Facult
Y 255/304 149/195 | 268/332 105/169 94/141 439/538

*The full name of the faculty is the Faculty of Humanities and Social Sciences.




Table 1 2010 Academic Year SE Course Student Survey Data

N=1341 SE total=1689
Male Female Engineering
Q1-1 |Gender 928 404 439/538
Humanities Science Education | Informatics | Agriculture
Q0-1 [Faculty 255/304 149/195 268/332 105/169 94/141
>=180 >=170 >=160 >=150 <150
Q1-2 [Center Test Score 2.3% 4.6% 13.3% 19.8% 60.1%
>=730 >=650 >=550 >=450 <450
Q1-3 :)(()a!i’i ;?:;e from freshman year first semester final 0.5% 1.4% 15.0% 35.3% 47.9%
R Pr— el Bl Py
Q1-4 |1 have confidence about English 1.3% 7.4% 16.7% 30.9% 43.7%
Q1-5 |I like to study English 4.3% 18.2% 25.4% 29.1% 23.0%
Q1-6 |[I plan to use English for work in the future 6.2% 19.8% 27.6% 27.9% 18.6%
Q1-7 [llike to read English 2.9% 16.6% 24.4% 30.1% 26.0%
Q1-8 [l like to write in English 1.9% 7.8% 18.3% 34.8% 37.2%
Q1-9 |Ilike to speak English 3.2% 13.1% 21.5% 31.5% 30.7%
Q2-1 |The SE Course was helpful in improving my English 4.4% 36.0% 31.6% 20.5% 7.5%
Q2~2 |The SE Course was fun 10.1% 32.7% 34.3% 16.0% 6.9%
Q2-3 |k would have been better if there were more course choices 9.9% 21.1% 43.4% 20.4% 5.1%
Q2-4 |I wanted to take two or more courses taught by foreign teachers 6.3% 11.0% 31.3% 30.5% 20.9%
Q2-5 |There was ample explanation about courses before registration 7 18.1% 35.3% 25.4% 13.4% 7.8%
Q2-6 |It would have been better if there were more grammar classes 6.7% 21.6% 39.1% 23.1% 9.5%
Q2-7 {The TOEIC class was helpful 5.8% 31.1% 31.6% 20.6% 10.9%
Q2-8 |1 used English for communication in classes 4.3% 17.8% 32.3% 28.1% 17.5%
Q2-9 |There were too many students in the classes 2.5% 5.9% 33.2% 38.4% 20.1%
Q2-10]1 used the syllabi to choose which elective courses to take 28.1% 39.2% 17.1% 9.4% 6.1%
Q2-11|1 wanted to take more challenging courses 3.6% 71.4% 28.1% 32.4% 28.5%
0-15 minutes | 15-30 minutes | 30-60 minutes | 60~120 minutes m""’hzt: o
Q2-12 /c’;\;::;ge amount of time spent on homework each week (per 32.2% 24 1% 29.4% 11.9% 25%
very difficult  [somewhat difficutt|  just right somewhat easy very easy
|02—13|Difﬁculty of coursework 4.3% 20.5% 58.5% 14.1% 2.6%
very large somewhat large o somewhat small | very small
amaunt amount ust right amount amount
|02—14|Amount of homework 2.4% 13.1% 76.5% 6.3% 1.7%




Q1-1

There were more male students than female students among the respondents. 928 male
students and 404 female students filled out surveys. This is a reflection of the general student
population; as of May 1, 2011 there were 6,170 males and 2,725 females enrolled as undergraduate
students at the university (National University Corporation Shizuoka University, 2011, p.16). Nine

respondents did not answer this question.

Ql1-1 Gender Male Female
928 404

Q1-2

More than half of the respondents (60.1%) reported scores of less than 150 points on the
non-listening portion of the English section of the Center Test. 19.8% reported scores between 150-
159 points. 13.3% reported scored between 160-169 points, and 4.6% reported scores between 170-
179 points. Only 2.3% reported scores over 180 points.

Q1-2 Center Test Score | 180 points or | 170 points 160 points 150 points | Less than 150
more or more or more or more points
2.3% 4.6% 13.3% 19.8% 60.1%
Q1-3

Almost half of the respondents reported scoring less than 450 points on the TOEIC exam.
The students had taken TOEIC as the final exam for a course in the first semester of their freshman
year. 47.9% reported scores less than 450 points. 35.3% reported scores between 450-545 points,
and 15.0% reported scores between 550-645 points. Higher scores were rare, with 1.4% reporting
scores of 650-725 points, and 0.5% reporting scores of 730 or higher.

Q1-3 | TOEIC Score 730 points or | 650 points or | 550 points or | 450 points or | Less than 450

(ﬁrSt semester Of more more more more points

0.5% 1.4% 15.0% 35.3% 47.9%

freshman year)




Q14
Not many students reported having confidence in their English ability. When asked to
respond to the statement, “I have confidence about English,” 43.7% strongly disagreed, and 30.9%

disagreed somewhat. 16.7% responded neutrally to the statement. 7.4% agreed somewhat, and 1.3%

strongly agreed.
Q1-4 | I have confidence about strongly agree neither agree | disagree | strongly
En glish agree somewhat | nor disagree | somewhat | disagree
1.3% 7.4% 16.7% 30.9% 43.7%
Q1-5

A majority of respondents (52.1%) demonstrated a dislike for studying English. 29.1%
disagreed somewhat and 23.0% disagreed strongly with the statement, “I like to study English.”
25.4% responded neutrally, 18.2% agreed somewhat, and 4.3% agreed strongly with the statement.

Q1-5 | Ilike to study English strongly agree neither agree | disagree strongly
agree somewhat | nor disagree | somewhat | disagree

4.3% 18.2% 25.4% 29.1% 23.0%

Q1-6

About a quarter of respondents (26.0%) reported that they plan to use English for work in
the future, while a little bit less than half (46.5%) reported having no such intention. Responding to
the statement, “I plan to use English for work in the future,” 6.2% strongly agreed, while 19.8%
agreed somewhat. 27.9% disagreed somewhat, while 18.6% strongly agreed. 27.6% of the students

who responded neither agreed nor disagreed.

Q1-6 | Iplan to use English for work | strongly agree neither agree | disagree | strongly
agree somewhat | nor disagree | somewhat | disagree

in the future

6.2% 19.8% 27.6% 27.9% 18.6%

Q1-7

A majority of respondents (56.1%) reported that theybdid not like reading English. 30.1%
disagreed somewhat, and 26.0% disagreed strongly with the statement, “I like to read English.”
' 24.4% responded neutrally to the statement, while 16.6% agreed somewhat and 2.9% strongly

agreed.

Q1-7 | Ilike to read English strongly agree neither agree | disagree strongly
agree somewhat | nor disagree | somewhat | disagree

2.9% 16.6% 24.4% 30.1% 26.0%




Q1-8
Writing in English was less popular than reading. Responding to the statement, “I like to
write in English,” 37.2% strongly disagreed, and 34.8 percent disagreed somewhat. 18.3% neither

agreed nor disagreed. 7.8% agreed somewhat with the statement, and 1.9% strongly agreed.

Q1-8 | Ilike to write in English strongly agree neither agree | disagree strongly

agree somewhat | nor disagree | somewhat | disagree

1.9% 7.8% 18.3% 348% | 37.2%

Q1-9
A majority of respondents (62.2%) also do not like speaking in English. 30.7% disagreed

strongly with the statement, “I like to speak English,” while 31.5% disagreed somewhat. 21.5%

answered neutrally, while 13.1% agreed somewhat, and 3.2% strongly agreed.

Q1-9 | I like to speak English strongly agree neither agree | disagree strongly
agree somewhat | nor disagree | somewhat | disagree

3.2% 13.1% 21.5% 31.5% 30.7%

Q2-1

Responding to the statement, “The SE Course was helpful in improving my English,” 36.0%
agreed somewhat, making this the most frequent response. 4.4% strongly agreed, for a total of
40.4% agreeing. 31.6% responded ncutrally, while 28% disagreed. 20.5% of the respondents

disagreed somewhat, and 7.5% strongly disagreed.

Q2-1 | The SE Course was helpful in | strongly agree neither agree | disagree strongly

improving my English agree somewhat | nor disagree | somewhat | disagree

4.4% 36.0% 31.6% 20.5% 7.5%

Q2-2
The most frequent response to the statement, “The SE Course was fun” was neutral, at
34.3%. Those agreecing somewhat accounted for 32.7% of the responses, and those strongly

agreeing amounted to 10.1%. Respondents who disagreed somewhat amounted to 16.0%, and 6.9%

strongly disagreed.

Q2-2 | The SE Course was fun strongly agree neither agree | disagree strongly
agree somewhat | nor disagree | somewhat | disagree
10.1% 32.7% 34.3% 16.0% 6.9%




Q2-3

Reacting to the statement, “It would have been better if there were more course choices,”
the neutral response was again the most frequent, at 34.3%. Those agreeing outnumbered those
disagreeing, with 31.0% agreeing and 25.5% disagreeing. 21.1% agreed somewhat with the
statement, and 9.9% agreed strongly. 20.4% disagreed somewhat, and 5.1% strongly disagreed.

Q2-3 | It would have been better if strongly agree neither agree | disagree strongly

there were more course choices | 2&7€€ somewhat | nor disagree | somewhat | disagree

9.9% 21.1% | 43.4% 204% | 5.1%

Q2-4

A majority of respondents (82.7%) did not demonstrate a desire to learn from foreign
instructors. 30.5% disagreed strongly, and 20.9% disagreed somewhat with the statement, “I wanted
to take two or more courses taught by foreign teachers.” 11.0% agreed somewhat, and 6.3%

strongly agreed with the statement. The neutral response was the most frequent, at 31.3%.

Q2-4 | I wanted to take two or more strongly agree neither agree | disagree | strongly

courses taught by foreign agree somewhat | nor disagree | somewhat | disagree

6.3% 11.0% 31.3% 30.5% 20.9%

teachers

Q2-5

21.2% of respondents indicated dissatisfaction with the explanations they received before
registration. Responding to the statement, “There was ample explanation about courses before
registration,” 13.4% disagreed somewhat, and 7.8% strongly disagreed. The neutral response, at

25.4% was the most frequent. 35.3% of students agreed somewhat with the statement, and 18.1%

strongly agreed.
Q2-5 | There was ample explanation | strongly agree neither agree | disagree strongly
about courses before agree somewhat | nor disagree | somewhat | disagree
18.1% 35.3% 25.4% 13.4% 7.8%

registration




Q2-6

More than one in four respondents (28.3%) had wanted more grammar instruction. 6.7% of
respondents strongly agreed and 21.6% agreed somewhat with the statement, “It would have been
better if there were more grammar classes.” 23.1% disagreed somewhat with the statement, and

9.5% strongly disagreed. Here again, the neutral response was the most frequent, at 39.1%.

Q2-6 | It would have been better if strongly agree neither agree | disagree | strongly

there were more grammar agree somewhat | nor disagree | somewhat | disagree

6.7% 21.6% 39.1% 23.1% 9.5%
classes

Q2-7

Responding to the statement, “The TOEIC class was helpful,” 5.8% strongly agreed and
31.1% agreed somewhat, for a total of 36.9% agreeing. 20.6% disagareed somewhat and 10.9%
strongly disagreed, for a total of 31.5% disagreeing. 31.6% neither agreed nor disagreed.

Q2-7 | The TOIEC class was helpful strongly agree neither agree | disagree strongly
agree somewhat | nor disagree | somewhat | disagree

5.8% 31.1% 31.6% 20.6% 10.9%

Q2-8

While the neutral response was the most frequent (32.3%), less than a quarter of respondents
(22.1%) indicated having used English for communication in classes. 4.3% of students responding
strongly agreed, and 17.8% agreed somewhat with the statement, “I used English for

communication in classes.” 28.1% disagreed somewhat, and 17.5% strongly disagreed.

Q2-8 | I used English for strongly agree neither agree | disagree strongly

3 . 0 M ee m .
communication in classes agree somewhat | nor disagr somewhat | disagree

4.3% 17.8% 32.3% 28.1% 17.5%

Q2-9
Most respondents (91.7%) indicated no dissatisfaction with class sizes. 2.5% strongly agreed
with the statement, “There were too many students in the classes,” while 5.9% agreed somewhat.

38.4% disagreed somewhat, and 20.1% strongly disagreed. 33.2% neither agreed nor disagreed.

Q2-9 | There were too many students | strongly agree neither agree | disagree | strongly
agree somewhat | nor disagree | somewhat | disagree

in the classes
' 2.5% 5.9% 33.2% 38.4% 20.1%




Q2-10

A majority of respondents (67.3%) reported using syllabi to choose elective courses. 28.1%
of respondents strongly agreed with the statement, “i used the syllabi to choose which elective
courses to take,” and 39.2% agreed somewhat. 17.1% of responses were neutral. 9.4% disagreed

somewhat, and 6.1% strongly disagreed with the statement.

Q2-10 | I'used the syllabi to choose strongly | agree neither agree | disagree | strongly

which elective courses to take agree somewhat | nor disagree | somewhat | disagree

28.1% 39.2% 17.1% 9.4% 6.1%

Q2-11

Only a small number of respondents (11.0%) expressed the desire for more difficult classes.
32.4% of respondents disagreed somewhat with the statement, “I wanted to take more challenging
courses.” 28.5% disagreed strongly, bringing the total disagreeing to 60.9%. Neutral responses
amounted to 28.1% of the total. 3.6% agreed strongly with the statement, and 7.4 agreed somewhat.

Q2-11 I wanted to take more strongly agree neither agree | disagree strongly

challenging courses agree somewhat | nor disagree | somewhat | disagree

3.6% 7.4% 28.1% 32.4% 28.5%

Q2-12

More than half of the respondents (56.3%) reported spending 30 minutes or less on
homework for each General Education English course. 32.2% reported doing 0-15 minutes of
homework weekly, and 24.1% reported doing 15-30 minutes. 29.4% reported studying 30-60
minutes and 11.9% reported studying 60-120 minutes. 2.5% reported studying more than two hours.

Q2-12 | Average amount of time spent | 0-15 15-30 30-60 60-120 more than

on homework each week (p er minutes minutes minutes minutes two hours

32.2% 24.1% 29.4% 11.9% 2.5%
class)

A majority indicated satisfaction with the difficulty level of coursework. 58.5% reported
than the level was “just right.” While 20.5% reported that the level was somewhat difficult, 4.3%
found it to be “very difficult.” For 14.1% of respondents, the level was “somewhat easy,” and for

2.6%, it was “very easy.”

Q2-13 | Difficulty of coursework very somewhat | just right somewhat | Very easy
difficult difficult easy
4.3% 20.5% 58.5% 14.1% 2.6%




More than three quarters of the respondents approved of the amount of homework. 76.5% of
respondents found the amount of homework to be “just right.” 13.1% of respondents reported that
the amount of homework was “somewhat large,” and 2.4% reported a “very large amount” of
homework. 6.3% reported that the amount of homework was “somewhat small,” and 1.7% reported

a “very small amount” of homework.

Q2-14 | Amount of very large somewhat just right somewhat very small
homework amount large amount small amount | amount
2.4% 13.1% 76.5% 6.3% 1.7%
DISCUSSION

In many areas a majority of students did not express dissatisfaction with elements of the
current SE program. Generally speaking, students appear to be satisfied with the amount of
homework (Q2-14) and the difficulty level of coursework (Q2-13). Not many students desired more
challenging courses (Q2-11). Only 8.4% reported that the class sizes were too large (Q2-9). Yet only
40.4% reported that the four to six courses they had taken had helped them improve their English
(Q2-1). If class size, the amount of homework, and the level of coursework are not problems for
most students, what can be done to ensure that more students can leave the General Education
English Program having made recognizable gains in ability?

Students in the more advanced PE Course responded favorably to the focus on
communication in their courses. This focus and foreign teachers’ contributions were found to be two
factors contributing to students’ positive evaluation of the PE program (Urick, Suto & Komachi,
2011). One hypothesis about the SE Course would suggest that more focus on communication could
help improve the SE students sense of accomplishment. A majority of students do not appear to
want this, however. Only 17.3% of respondents indicated a desire to take two or more classes taught
by a foreign teacher (Q2-4). If it is reasonable to assume that most students associate foreign
teachers with communicative classrooms, this can be interpreted as a lack of desire to study English
as a tool for communication.

In fact, it is difficult to find an area where a majority of students agree that a particular kind
of change would be desirable. Only 31.0% of respondents reported that more choice would make
the program better (Q2-3). The percentage of respondents who wanted more opportunities to study
grammar was 28.3% (Q2-6). While these numbers are significant and should not be ignored, the
fact remains that only a minority of students demonstrated a desire for such changes.

One likely reason for the limited success of the SE program is students’ lack of affinity
toward English, as demonstrated in the responses to Q1-4 through Q1-9. A majority of the
respondents are not confident about their English ability (Q1-4) and do not like to study English




(Q1-5). A majority of respondents also do not like reading English (Q1-7), writing in English (Q1-
8), or speaking English (Q1-9). Only about a quarter of students report that they plan to use English
in the workplace in the future (Q1-6). Although there is no data available that provides evidence
about students’ attitudes in earlier years, it is most likely that those who lack affinity toward English
developed this attitude before beginning college life. Certainly, efforts should be made at the
university level to foster an affinity towards English, but the results of such efforts may remain
limited.

Another key issue is motivation. Unfortunately, the survey this article documents did not
include items that directly asked about students’ motivation. Still, the data as a whole seems to
suggest that students are somewhat lacking in concern or interest about their English studies. As
noted above, there were no potential changes that a majority of students supported. Furthermore,
neutral responses were most frequent for many of the items (Q2-2, Q2-3, Q2-4, Q2-6, Q2-7, and
Q2-8). This suggests a lack of investment in the SE program on the part of the students.

Given that a majority of students are not demonstrating a sense of achievement after having
taken four to six courses in the SE program, reducing the number or credits that are required may
make the program more efficient. It is likely that students who have no or little interest in studying
English will benefit very little from their coursework. Rather than attempting to solve this by
making coursework more rigorous, allowihg such students to take less English courses may be a
reasonable solution. However, reducing the number of required English credits would apply not
only to the SE group, but also the PE group, which has demonstrated a high level of satisfaction
with a six-course, 12 credit program. Making sure that motivated students at a higher level of
proficiency have a suitable menu of course choices is crucial.

In developing the new curriculum, it is also necessary to consider students who are
motivated and invested in the program, but are at a lower level of proficiency. Currently these
students are a sub-group of the SE students. These students also need a variety of alternatives so
that they may find courses that suit their interests and perceived needs. Even though only 11% of
responding SE students reported a desire for more grammar classes (Q2-6), it would be wise to
provide more instruction in this area, if possible. Similarly, there need to be alternatives for students
who want to take more challenging courses (Q2-11) and multiple courses with foreign teachers (Q2-
4). There are also, without doubt, other needs that were not addressed by the current survey. These
should be carefully considered, and if possible, more data from students should be collected.

Whatever changes are made to the curriculum, a sense of vision and clear goals for the
program are vital (and also logically prior). What sort of internationalization do we envision for
Japan in the future? What role do we see English playing in domestic academic, industrial, and

social realms in years to come? What sort of internationalization do we want to bring to our



campus? What kinds of language ability do we need to foster? Only when we have the answers to
these questions will we be able to formulate concrete goals for the General Education English
Program at Shizuoka University. Certainly, we will need to respond to an array of student needs, but
in addition to providing variety and flexibility we will need a strong sense of purpose to guide us in

making decisions with regard to curriculum development.
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Appendix

Survey Data (in Japanese)

P22 ESEQ—ARMERT L r— I OFER

N=1341 SE £fk=1689
] E-S T
Q1-1 HRMERZ TS (BELZL=9) 928 404 439/538
AXEFH RS LEER BREEN BEa
Qo-1 28 (EELEL=31) 255/304 149/195 268/332 105/169 94/141
18051 b 1704 8.E 160580 F 15048 L E 150 Ak
Q12 ;?;;:;2%’ S—BRO RBEBRTHINFVEN 23% 46% 13.3% 19.8% 60.1%
73086t | 6508t 5505 LLE 4505 L1 L 4505 R
Q1-3 &ﬁt;g%f}g;@ﬁiﬁfanoacm RBEER TR 0.5% 1.4% 15.0% 35.3% 47.9%
ETHESBS | PLESES EHETHEL | HEYTIEDEL | S<ESRDAL
Q1-4 REICEENDD 1.3% 7.4% 16.7% 30.9% 43.7%
Q1-5 EEEMERT HOHNTES 4.3% 18.2% 25.4% 29.1% 23.0%
Q1-6 SHREECREREIOLUE 6.2% 19.8% 27.6% 27.9% 18.6%
Q1-7 EXERECOHIFES 2.9% 16.6% 24.4% 30.1% 26.0%
Q1-8 EXEBONIFES 1.9% 7.8% 18.3% 34.8% 37.2%
Qi1-9 RETETOLFEE 3.2% 13.1% 21.5% 31.5% 30.7%
Qz-1 SEQBRRIZBS DEED LFICR/I1 44% 36.0% 31.6% 20.5% 7.5%
Qz-2 SEDIZRITELI o 10.1% 32.7% 34.3% 16.0% 6.9%
Q2-3 HoLH BOBRENG AL EM o1 9.9% 21.1% 43.4% 20.4% 5.1%
Q2-4 HNEADZEDBEE DL ERYHo1 6.3% 11.0% 31.3% 30.5% 20.9%
Q2-5 BN, ZANSBEICOVTORBE+SRIH: 18.1% 35.3% 25.4% 13.4% 7.8%
Q2-8 oL EOBELSHH1ESH Lotz 6.7% 21.6% 39.1% 23.1% 9.5%
Q2-7 TOEICOIRRK(LRI 1= 5.8% 31.1% 31.6% 20.6% 10.9%
Q2-8 BRCIZA=H—LaVOMBELTEREENA 43% 17.8% 32.3% 28.1% 17.5%
Q2-9 ISADABNRETEL 2.5% 5.9% 33.2% 38.4% 20.1%
G2-10  |BIRBBIESS/1RONBTLELERERD 28.1% 39.2% 17.1% 9.4% 6.1%
Q2-11 TolLALDOBNEEE LYot 3.6% 7.4% 28.1% 32.4% 28.5%
0159 15-3053 3057-165M 1-265 285 E
Q2-12 :ﬁfﬁ ggﬁl:ﬁ\lﬁziﬁﬁjwﬁﬁﬁﬂ(—-ﬂﬁ l=o®z 32.2% 24.1% 20.4% 11.9% 2.5%
AERLO o | ToLBLAE | 5e38&bok | SoLmBifok | Fchmiiiok
loz-1s  |mromsEEsi i 43% 205% 58.5% 14.1% 26%
KEEpol. | Tolghof | bas&smok | Toldmmok DIt ER
|02—14 [mgwi%&i«f:’éu 2.4% 13.1% 76.5% 6.3% 1.7%




