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Learning from Written Controversy :

A Literature Review

N e —
Keiichi KOBAYASHI

(PR 244510 H 4 H=F0)

What do people learn from a written controversy? The present article addresses this
question, reviewing a growing body of research on the outcomes of learning from conflicting
texts. The literature review focuses on five aspects of learning outcome: knowledge and
understanding of text topic (including the integration of complementary and conflicting
information from texts), understanding of controversy, source knowledge, and personal
epistemology. Additionally, the documents model framework (Britt, Perfetti, Sandak, & Rouet,
1999; Britt & Rouet, 2012; Perfetti, Rouet, & Britt, 1999; Rouet, 2006), which assumes the
construction of a situations model with an intertext model and has been mostly frequently used as

a theoretical framework in the studies of conflicting texts processing, is critically evaluated.
1. [FU®IC

M7z HEOm THE ) MEICIILIFLIEwmF P23 T L ). FIRE, BEIEEED 52X
EDED D, BOHEREIMTI ) =V PR L EERICEZ RITTOr, ALEEEN
TIEE, IR E TR0, Loz EZITIIL V. 4 ¥ ¥ — %y b THEH, MR
TH2ZFTH, TNThOMEZ KD % OfEht (D7 < & SETIN) TIE LINILT D H 4
LRER R RRTHD I ERDRNDLIEDH ) o KL TIIRFZ, HIHFFEDHER (T DFLHE)
LB, R, Bl SIS LCHIE - ML A2 EBOE,NIT AN GRS L, B o
AL dr, HEE, Va7V ML) OfEE, [WMPFHNEEET X AN L [Hhh
gl LIRS EHANLHRFIEB L/ L E, TORPFLOBLHIIMEERDIEL ) D
AR, SR BRET £ A ML ARIEE O LR A IZEE > TS TEY, EHE, %
FERIFZE DI R T B0 AFXOHMIE, IO OMFEMR 2B L ERLOMWISH T 252
THRLZ LD D, HOET, WMROHEGmIIKMA L L THAE A DHEIN T2, Britt,
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PoTlR %] 2BELDO2ARVIECERTHVWTEY, EiGiEl T ErhTF A M2
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Perfetti, Rouet & (Britt, Perfetti, Sandak, & Rouet, 1999; Britt & Rouet, 2012; Perfetti, Rouet,
& Britt, 1999: Rouet, 2006) 2 X A2 CEE TP A (documents model framework) #
Wy B, BEtEmz 5%

2. ENNICRED SADEBEINDDH ?

HEPNIZREFDN O ANDPFERI LD TELNFIILILI D5, W BT A N LB
EVNHCTEFHUETEZLE, TXAN - Ny 27 ICHET A0 - B, a5 OHR,
HiHT (source) O#N:E, M AMEEHLEG (personal epistemology) ST SN 5, KREITIX, B
HY DT Z O 40128 L, HROBIRERT. bbAHA, MIZh, Iz, FFEL
RXMFHFEE LD, FPNIRFEWTmE D DR L HXOBRRPEH AN E ADOBERIZH 5 72
R EERHO N T AL L H L 0D Ltk (eg, Engelhardt & Caplan, 1987; M-
achamer, Pera, & Baltas, 2000). L722L, 29 L CTHEMa: - B, FHOFEE V) LD
LLLAMIEOFTETH L Z L, L e QBN T T 2ER - BRI ORNRE 2D
BTninZ ehns, DIFTIEFb RV,

2. TFAD - FEYIICRET D0 - IB6R

TXAN - MYy 2T AR - EE S, BERICET ARSI T A b RIS
ZFFAH %0, FREOREERHR: - BEOIA N, REZALVEF-—DAY v F - 721 v b,
BHEEEOMEL Y, &7 F A M TERON TV L YONEIZRE 2 M5 - B ZIET,
AT XA NEBEALCTF AL - FE Y 2T A MR - BN ED L 12
LT OFED 1> & LT, Stahl, Hynd, Britton, McNish, & Bosquet (1996) #%
Hbo Stahl B, EAAIZ, NP FLATREZ M F U BEFICHET 2mPNREROESL
TXANZ 1 OFTOHHIGET R OMATY b)Y EBREIT-720 ~ v F U BRAOERIL,
10FEDOF—T—F (M@, XN FLA, Varv oy RKEHEzE) 28RL, F—7—F
FLOBROBEZFELTLS ) LI L o TR GHEFEI L &7 F 2 P EFHAR
RO 20, EEN). TOMETIE, FEHRISER SN LM (harmony) DOFE
B (F—T7=FPEDLHL0WFELRLBEFRITLENTVED) BEVITE, BEINLEKRE
K (AVINVETIN) OBEGUENIEL 2D EEIN TN L, EFRORKE, RHORED LA
L7zDIE 220007 X A Mk DATH o720 ZOMAIEL, TFA - PEY 71T L3
PHEL72DI1I21E, PR EDB 20D TF AN EROLELRH /2L 2 RBLTWD, 7272
L, BRZo () #uEs (BRI L) 2MTo7-5FEfR L OMMEHFARL L, 1200
TX ARG RICERERIEOMBE & o TLE, ZILiZR 6N 057, Stahl H1X, i %,
() BEFIEET FA M THT 2 AFICNT Y AL CEREIL> TWZDICR LT,
EREETFA M TIET 28 0% 0o X0 FER L, W EREMARAATHE R A 2 F L
ETNERETE LD o220 TRV ERIL Tnb,

s b, EANZESD S OFE T S EAmNMA L LT, Wineburg (1994) 12 & 2 #HUE LT
¥ 2+ DI ESRE 7 )V (model of the cognitive representation of historical texts) % Richter (2011)
DERFBIMGE (epistemic validation) ETF N 575, MEHFIRZ ZR L ARG TIZELD EiF 72w,
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Stahl 5 DM - fFREEFE 2 5 &, WMFNRBEETFAMNHEBENLTTFAL - FEY
JIZBS A - BESHEA IS G, £ 2I2E, BET A MECIHET 2 R RA I L
ICEBRRETFAMITRELZZEREMET 2 I LICLEEOTIY, HEVEZON
FHWEB L2 EZ b b, FIEONEIE, HETFAMEEEYRLGEATHEONLR)
REFLEERDLOT, HHETFAMNFRICEALZHRIIBEEE V) Z LIRS (eg, Gold-
man, 2004; Spivey, 1997) o

W T X A P EEIRIIHEE, TR A MITRZLIERERET LI ENSELN
5 - BROMBEIZ 2 20 Fmrs 7 7u—F L Twh, T4bb, T3 A OB TH

FVZTHERDFOTCEOMENORONDLHG - BFZRAL ) ETLT7 T —FThH b,

2.1.1. tENISIERD SDFE
BETFAMIEAIILT, By, 8 FE BN REPRLZLEESTIL-TENE
NEHRSND20, 57 FAMIIRWERDFIOTFAMIEINTVE Z DRk

FFREH T FAMCLNSTIET A, THFAMITEWIZHWE ) B2 EIICKRETER
X, 7F AL - NE Y ZIZET 2 L) U TELL AR CEEIG O NS LR END
(Britt & Sommer, 2004)

A L 2 FHDOIETR 2572912, Braten, Stromse, & Samuelstuen (2008; Stro-
mso, Braten, & Samuelstuen, 2008) X7 ¥ A b iR # (intertextual inference verifi-
cation task) ZBIZFEL72e ZHUE, (FF A MMETH L) wWHEMNLELT ¥ A b OMAIN 2
Tz HAEDE CTHEHEWICHERTELINEOLE L) TRV ZHEL, 7% A FFERIC
FNENOZYUEZHWT L LI ROLBETH D, HlZ2I1E, [BEORENFIZLLZEEN
LB HENICOREIVOT, AMSHIZ L - EEBEBICE L WEM A L 20X % b %
Molz] L), BEORERRIIRA ZERELEH 2 SEC T LML TF A FNONE
&, AR T ADOFIHDPNRZBRN R AT 2 ALK FZZ NS 20T, ZORGMH %
ELNO ZILRFEZ I B 72O AMSERFSH LW EiTZ2 &) H L TWw 2 258 L
72T XA MNOWNEEMET AL TELBLEHWMTE %,

Bréten & Stromse 5 OHf%E 7 )V — 713 2 O E 2 FHMEE L L THWHIZE Z B2 TV,
BEA IRl N RS &\ o 7Bt A F O N FEE (Braten & Stromse, 2010a; Braten et
al, 2008; Stromso et al., 2008), i & EBEORASEN (Braten, Gil, & Stremse, 2011; Bra-
ten & Stromse, 2010b; Gil, Braten, Vidal-Abarca, & Stremse, 2010a, 2010b), HifT @ ZFffi (Bra-
ten, Stromse, & Britt, 2009), FfEH OFE G (Braten & Stromse, 2011), #iZ S 715
7 X A b OIEFBIRE S  CRRT AT > ¥ OFH (Salmeron, Gil, Braten, & Stro-
mso, 2010) AAENEN, FRERGEICKITTRELZHO NI L TE /2, #lz1E, Stromse, Brat-
en, & Britt (2010) Ti&, EREICKBEZEEBET 2mFWAEHT F A PEHATH HW
FURER O WLPTICR$ 5 BT F A M EHEGRARGERRE O BAR I AT T B2 BT LT\ b,
FHCk 3 25k, &7 F A P2OHLHNTHAOTF A MIHOKEHRE &L LE 1 O3 O%E,
INLETA AT 7Y —LaeBR LT, ERBNMFIZKE LB EDT F A M H 5 R72h 2 Kl
TBHLIKRDDLZ L TRz, EBROMEER, I T 52 E#EIEWIEIEREREL " %5
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ZEhIRENTZ,

2.1.2. FIg - Wi ZZUBEHRH SDFE

BT FA NP HFET LA, SAFTICE o TUILITLIE, FPERHILYED 5 H
DT FHRREE VA ROI) LW EAL Y N THBEEEZOND, BIZIE, BEDESE
Fiate, BEICELY IZTHEEEREO TRMEIZM I ) =)V b eor i v EEZ Ko
THWIZEVE ) B4 RIEHRS I — #2272 ZORE, £ DALY QA 72n e
BoZz0l3ESIZZDOTHRETH A,

AT OFAIZ, 7% b—E LNV EDOBRAFTHIUL, HDHWVIEE) Th\itk
FTho TOMYLEEZTIUL, TFA MNOFE - FZL72ERASTETHF AL - b
Yy 7 IZHT 5 BAW R AR FMICZ Y 2 REISE O N, 2 L2 RIB L TWw5 (eg, Bri-
tt et al, 1999; Geisler, 1994; Graesser, Wiley, Goldman, O'Reilly, Jeon, & McDaniel, 2007; Wil-
ey, Ash, Sanchez, & Jaeger, 2011; Wineburg, 1991, 1998), #lz.1X, Wiley, Goldman, Graesser,
Sanchez, Ash, & Hemmerich (2009) (&, KZFAZ, (BTHH - b3 572012) v b
LI R DIEEIZ S 2 B AICZ B L HHE RO TT 20T = 7H 4 M2 RKRT L8 E
ToThbHo7 (FEBl)e TO72o09 5L, 3DIFEEMEOE VK (NASAZLY) O A
NT, EEZRERE BTz, o 323FEEEVRAEN (R&WhiZz &) o1 FT,
AEONE, AMHEH, #oOWb5 &% 22N ENEKDOFERKE LTnwiz, ®&ED 1 DIEREHEN R
BEYVA NED, BRIEETEZLID0THo7 B, MEBEOLOIZ, 15— %y MER
EE 2T WHRIEED RSNz FETANOMKET RD L, BHEMICZ Y MK E K12
B3 2 HBRPHBEO LV, HEROFVHHAFEL Y bEd oz, T2, HEHD D
L, FEHEEOBWHEIIMENE LT, K774 bOEEMEE L0 IEMEIZEHE L Tz,
Wiley 513 & 512, £ ¥ ¥ =%y MERFPO Y = 7% 1 Mz gt LT r2a -4 -
v —)v (SEEK) #%flio7-3lfx FHunczizE3, disrsidzvngzialnd, £l &
[ CHRBERE 2T o 712556, MAKOERIZET2HBOL NUPEL 252 E0WLRITLT
Wh o (FEER2),

bHEAHA, THFAMITHE - WV THAMBRHL0LLEVST, TNLEIEFRIZTITAZ
ENRTELLEDELT, FLENPFEITEY DI TS v, #2113, Rouet, Favart, Britt,
& Perfetti (1997) 1%, BEHFEE BT 5 RKFAFA & GHY 2 BT 5 KREEREN TN NG
G LBEBOBERT X A M EFHALZRZIZE V. GEFICHET2) @b XE B L7z, ZOMRE,
AR E O BRLBIERE (FI0FE) OB TERoNz0I LT, miE (EHE
) OFGIRICTIEGMAT E ORISR T 2 5HEiA R L L ORSN TV L5ED %o
72o SO XN, FFED R Z SR 2 BN LA 2 WIRER,  Gade 233K AN ] 5B 22 fiffi il 81
RNRTTA LIHE L THRB R, I25E LW (HEWD) ORI ERE L2, S
EOHWIZE EDNT LN EU LR L LH D (eg, Nussbaum, 2008; Rukavina & Danem-
an, 1996). 7272L, WETIIZL T, FJE - Huzx&0ERD> OFEH T 5123 HRE, &
bbb, [HETFAMZHHAWICHEKR LEED T 2250, TRo0 T F A MIfMrn/zHR
AR L0 L THIE T L2093 4] (UMK, 2010a, p. 504) Z EIERAE %\, it
HREICL Y, BT XA MIWArNFIE - oLz e (HskE, BE, 3, @i
RE) AHYVOFFHMILOLILE), TFA L MY 2 ICHT L Z0HAFR ) DX
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HREPEANINLEZ LI L EEZBND,

2.2. WP DIMF

PR BT ¥ A M OFEM e L TaF 2 NERIZOWTHS 2L TE b, KL Tw
I FOEEE L, FTEFAMITHE - AL TCWwB A (DN, ) (BT 2HF L, FT
ZRABETFANORBIHEINZEI R LTWEDE VD FF 2 FHBEROBEREZ ST ()
#K, 2010b, 2012) o

Wolfe & Goldman (2005) 1%, /NEGFEAZRRIZL T, Mo mex &) BET 505
TWwh, FETIE, 0—<WERCOERIZE L TER L B2 RR722O007F A M 2itA
TOB 72, WoHICHT ¥ A MOFUMEAESTBRNTE L o7, ZOME, ZLALED
FHU =V ERECOERZ K> TT X A MICRBORE DD S 2 & ZHF L Tz, 7272
L, SHEH CEFTOHOIEMNL LV OBFICT E v, £7 F A FOfER T 3 A b HR
Moo b BHEIC DL, REAETLFERT XA MEBROMICOFTEEZRELZ LD D
% (/VFR, 2008, 2010b, 2012; Kobayashi, 2009a, 2009b; KP4, 2006) o B 2 1F, /M (2009) 12,
BIDEBRTE SN2, KRFEDRFWEE T F A MatiT - 2127 2 MRz &) B
L7z R T = EOFESML, HOFALIELIE, fmEoRLLE Rz LY, HE
FEANOER (D—T7, HHVIEMST) #EODL I ETRRFEL VWS HEZAIELTLE -
720352 ERHLNITLT,

OB OFTLHEBAD 1 DL LT, @AFO AR, 7% A Ma2E TR - fEEhY
WCEEDIT I E LW ERFEIFH5NS (Brem, Russell, & Weems, 2001; Britt & Aglinsk-
as, 2002; /MR, 2008; Wineburg, 1991). Perfetti & (1999) 12X 5 &, Ehhmmd % HHT
LEICHATFDIFHTELFLNY E LT, HRNABEIHETFAMNAED200H L L),
BRI ZEIHEL, HATFAIDPROTFFA M2 2O EWHLNILED5FIHLTWS
BETHY, TXALIOEDEHGE EIFIHLTWANHNS Z LT, FlT XA MHEER
wHHEE, HHTLIENTEL, —F, TFAMNBFIELILEAIZIE, &7 FANOEK
F5E L - T A2 HEPHCONDLZ &1k b, lcd, BT F A FHEETIE, BED
THXANZUHEL TS5, B2 # 2 CTRINGEEICRE S L2 7 % A b oGl ik
{LLFIE - RO ERT A D =R EEZENLD, ZhdH EFTL 7 — 7 5RE)
O HBENYEFETH > T (Richter, 2011), FwdOREB e BRI 72RO — 42T v ()
M, 2008)c 2ODFRNNVD)BLELLEFHTLHICEL, EHTFAMNEHEEDIT L) &
T2 AFOEMRN - BN 2 BRESILERNT R D TH D, FE, 7F A MNaLoOEEIT
YRTHBHEL G252 LT, mFOMBEPRESINDL Z DD L, BlzIE, /M (2012) 1,
KA, wBERTHEM ST ONIEMT A %2, TOmSFOMIEWHS NI LEDS
(G P AES), HDVIET 2% EICOVWTHSOBERY T L0420 (B RARHE
&) BATH S ) ERT, SFHlmBNBEROEMEEE S OWAD, MR HIERSER
R HEREE RA 2 & xR L7z (F72, Kobayashi (2009b) % Z:HR),

2.3. P DA
KT FADMEHED, o, EIT, EOLHI, LEERLZOD (£2LTC, ThoOER
POHEMINDG, ETFAPDBWL IR, T ALE) ZHATFVHAS ) ETLEICHED
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GFEDBHPYIT 5O EFER BFl2E, FEFOAMPLEETE, MKRE, Ehoe, 7F X b
DY X VIN) Thb, EBE, e zelnto () #aERi, (D e ELOEME
(ZBEE T %) RS T ¥ A NG, K7 %A NOWPTEREY Bk L S UEE LA
) ZEDMEA IR TRIEE LTV 5 (Bazerman, 1985; Geisler, 1991, 1994; Gottlieb & Wine-
burg, 2012; Rieh, 2002; Rouet et al, 1997). 21X, Wineburg (1991) &, FJ§ - X33 41H
WAEGCHEBOBELR T F A N2 BERR EEREICTHATDL 5 ) ERT, B4 & IIRIRMIC
BEEEPLIFLIETF A PEHROHICETZOMFzF v 735282 /Rl L7z, TR
FERR DI ERE (FF A PAESLCHEAHRRE L) FHLAPLETF A MOFEZF (F
&, BH, B L) BT AENLRMEBEED LT TS L EABELTBY, 5k
DHFIIHNCTFAMNEFHA L 72 BREZREZHEILL 72D 55 L9 (Wineburg, 1994,
1998) .

— M2, FIERK L OFTEIL AT T2 E#E mH 5 & &b (Braasch, Rouet, Vibert,
& Britt, 2012), L#*L, Wineburg (1991) ®3FEEx| ’%bﬂbf’ﬁﬁ_&c@i IS, Bl LD
EDFRTIICHEL TR WEIE, mPFWNEEETF A P 2HoHETYH, Hﬁﬁ]ﬁ?ﬁ%%f";
LI &%\ (Britt & Aglinskas, 2002; Bates, Romina, Ahmed, & Hopson, 2006; Stahl et
al, 1996) . ZZ T, WEMERICEEZMITENETEHTE S L) Wl ZRT 200, BEER
e —~n 12 R ENTE7 (Britt & Aglinskas, 2002; De La Paz, 2005; Graesser et
al,, 2007; /MK, 2011; Nokes, Dole, & Hacker, 2007; Stadtler & Bromme, 2007; Wiley et al., 2009,
2011), flz 1%, Stadtler & Bromme (2007) &, #E 7 * A Fiafgh o X & QA % 5%
FTA5ar¥a—% -V —)vmetaware® H\T, (HETEHRIEELAITIUE, ZO5AHHT
DD LW L CEHRENDL L) ﬁﬁ%E@T) T ORI B (F -5 ERE D) E= %
)Y 7y 2 EHFT OMBERICITT IR EWEEL TWb . BAEMIZIE, B0y 27
YA PR L O LEREREIET 2508 T, Kedx, HlioARd GHi) Zi,
F=H ) TORMEST (F=F V) 2 7) FtE WY GHii+®=%1) > 7) & EH5
HIR S RIS ICEI D 3R> T, WATOHELY L7z 28, Mo, &7 =7
A POHFTER BE Ty, COWE, BEMAR Y —0FK) 20 H6WEIRR
TV, G RICERZMEDNH SEL L7 CEOTIZH Siam D T2 £ {5 WIEEIS
M CEX LMD 2L THE L. ZO/RE, EEHDMEIIOWTL, FHili% 3 50 GF
fiigetk L aHii+ €= %) » 7 5MF) IMOFM &Y BfED L 2o 7,

2.4, B A\BIEREEER

N R EGR & IXHEER S 2 L IZ oW Tl A4 A0SFio T A E&%$ET (Hofer, 2001).
—RICT2 DDEEIRICTR D7, FEIBE R 7 OIS 5 Wi b ¥y 2 IZEHA O, bz X %
EWEHDON%E, BANRERROMEE % Ko TIWZEE M T RES 521 2 555 & s,
ZNTY, file NOFNWREREGR S TEHROEEWTRED T 6N s L Rad ATl Tna
(e.g., Hofer, 2001; Hofer & Pintrich, 2002; Khine, 2008 : 7272 L, Gottlieb & Wineburg, 2012),

T R R EUARIFZE 12 B W T, Bréten & Stromse 5 OWFZE 7 )V — TR LI LT,

% { OWFFEAME N FEFRGR OV I AED D S 2 EIZER L, ZOMAETIWEMN 2 EE
TXAMNDPOLOFEOK G Y HLIEE, WHTE2Z L E2H LA L T&7 (Briten, 2008;
Braten et al, 2008, 2011; Braten & Stremsg, 2010a, 2010b; Gil et al, 2010a, 2010b; Stromse et
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al, 2008; Rukavina & Daneman, 1996) ., 15, SEAEMZIZEORIIEZIZL AL VWE DD,
(D7 LB WY RTHEOTT) wmF NIRRT ¥ A MR\ A NREERm o L NV x LA S
BAHREMEIC O W T RIEBEENTW A (Holden, 2005; Hynd-Shanahan, Holschuh, & Hubbard,
2004). 1z 1%, Kienhues, Stadtler, & Bromme (2011) 1%, K412, EEFEMHERICE LT
BEHIELY LW EEZ TWAEILATUO—LVORKANIT XA ZATLHEVIREDT, 5
IV AT U= VOFERRPEREICOWTONERT RO T (FHENCHE SN #0727
A MNEeBRE - FPETLHEZToTO b o7z, EBRBINFIE, 7= 7% A IS T 5 1R
WEEINTVLEME, FINTVLRVEMEIIFITON, SHI12, IhHOREEIEHNZ, T
TH A MER - FEIEERITD R WIS, ARG, TF AN - PEY
7 (av2x7u—)) ZEARBEANEREGR BI2E [2oMEy ZIZB L T4 2ERD
HHDIFIELRZEE S | L) HBEIZE - OSOREL SHETRET S) LEFAICHET S
e N RER R 2 720 FEBROMER, BT 2 AWREERO%E, 7 7 A4 MEEK -
FEETSL200MITHMEREL D SFEO LAPRKE o705, Fi ZﬁFﬁL:%Giﬁ%ﬂ&
Molze LL, MiT2EMErECHEBOY = 794 M EHEE - EZF UL, T 51
WMEGERVEEOY 27 A P ERER - FELECHEIEELD L, MYy 2 IZEARMEA
BYEERRRR D L NIV ASE D o 726

3. EMNIwmSEH SDFEBICE T HIEmrIAH»

3.1 BHETETILitEH

EEOCEE 7 VPRl A 1S, Kintsch (1988, 1998) DR — ##% A€ 7 )V (construction-integration
model) % X—Z|Z, Britt & Perfetti & (Britt, Perfetti, Sandak, & Rouet, 1999; Perfetti, Rou-
et, & Britt, 1999) 2SeaS MR T X A MO OFFH T T 2 AR A & L TREL,
Z D%, Britt & Rouet (2012; Rouet, 2006) 12 & o> TIEIE - LBRE N5 DTH D, ZORH
AL DL, —EDOFHTIZBWTTIEH S0, wFNLEET A MOFHH 8 L CTHEECC
#FET )V (documents model) EFFIINZFLEERIMEE SN L L9, Figure HWI/RT D,
BECCEETIVIEM T F A b - 7V (intertext model) & #IEUIK{E 7V (situations model)®
LWV 200 YR=F Y MDD Db,

72 b - 27V, 7FAMEBEK &7F2ME BT F X bR RrNnZ) RN

° Britt & Rouet (2012) Tid, LS5 Z TS L - HCCE € 7 VLA & BHE2 582 &1 b3k
L, BENHESE WRENFER) ORRLZTTHRIFZNHERHIEOEZ L EENS L) HEBIT,
(BRI ET V] IR 2T [THRE SN/ A v ¥ VEFIV] (integrated mental model) % VT 5,
L2L, KX TIE, WO3IOOBEDS [HERRETIV] 26) 2 L1235, 112, 257D
T ¥ A MUEEFZEIC BT, [RIEET V] Wb 2 YRENER 21T T {, FHEMNBRRPHIEICD
HAws s (eg, Otero, Leon, & Graesser, 2002)s 55 212, Britt 545, HH72H0 [ AV ¥ VETI]
(3 Johnson-Laird (1983) @ [A Y ZIVETIV] LT H L EbEDLEMoTVEI ENS DD D
L, [AVINVETNV] L) HFERDPZ > THOD LW, H312, 7F A METHE - FIE - &
VT HHEMDOMESINDIBHD, LEALMESNTERRRTHL L) L EMHT L LT, [#H
HRILE TV OFH3br ) 29\,
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M7*AK-ETL HHR W E T L

MEACE CEEEEEE
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Figure 1. 8#XZFF )l (Britt & Rouet [2012] Z—EBXZ)
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Figure 2. X&./— RO (Perfetti et al., 1999)

DR, £TFAPMOWITZERT 5, &7 XA MIHTHEFE#HZ 20y bEed L E - F
(document node) & L CTHERHEN, LFE/ — Nt Hr0IELELREETIV (DD
POEF) 1M T F A PiRE (intertext predicate) THEOT b 7 (BT — HATY
Y, MET-WEY Y 27) 12X OhdoTnb, L#H/ — FO—f% Figure 212773, A
0y ORI EDOHILD T F A P EFHOMRIZT H2NICL > TREZLWRRENH L DD
(Rouet, 2006), ZOFIOY;E, 1 >03HE ) — FIZIEHPT, BFWEE NErSL%5 3D
DATy bV, FI2FHFE SIS TS, GAFPHTFADL - ETIVEBEL

7o, FAT Y MSHEDLNTW L) 20, FREBERRIOGK, BN EN, 05
AFORN L ENEREINDL LV, BIZIE, WATCH T VEFEZT RIS EO%E, B
M7 FAPEFTHATE, TOEVEITOARPCERAT AN, WESSWLPAT Y M3
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DHNTWRWAL LNV, 7228, MATCERZLHIBHRRTHIUL, £ToOAT v FHME
DOENTNWLIELBHBIEHH, T FA MBI, 7FA MR 7FAMEREETV
DEREER T D, TR, [ZHTL (BOd32)], =335 (Law) ), [FEIZLTwa],
[GIHL TS ] BEPEEINS,

BEWRRETVIZ, EET * 2 M ZEEORR (WhiE, »25%E - ARICHET S
R DWEERWR, B, GREE) 2ME LR R TH LD, UL, BEIEORIET IV (situat-
ion model) (e.g., Kintsch, 1988, 1998) & &~ T, 7 ¥ A MHOTIGE - ML EBET H 2 & THE
EENDLHE—RWET NV TIE RV F72, RUTEITHMEHDOERPHEE SN L DIF T v,
Figure HZEB ENT W5 L)1, Ml 2 W OMESINLMIDNEL>TNAT) v F
MRRTH D, BEIRWET IV FIEFPE - M350 E S L2 BERIFAET 52 8107k
57280, —RE 5L, BEWEOLZVWERERPEESINL L) B0 Lz wv, LaL,
BEIRLET IV EM T F A - TV TH0IHE LTI, FIE - 2T 5 ERITENL
NOMPTZRE SN, Beb08h00R) - A LTERENLZ LIZRHDT, 120
BERERE L TEAEUEZROZ LN TE %,

FAfn o L), BECCEET VAT, MFNLRERT XA N5 0o T HEEC
HETFUPREEINL LIREL TWE DT TE RV, 232D, WmFm 8T+ A ML
BHETEN R ) OB N2 LEE T 5 BETH ), ZTORGIEFHATORRS - Ik - AF VIR
S EIND (B2HEBM) . FAMBIAR 2K E WIRIL R @) 2 XD 5 L WIRDL T,
BBLHEETIVOMEICRK T 25AF L7259, T7o, BECCHEET VAR, WS
BB T F A M O ERERDPHELE SN L8 2 BAERLHEIIH CIKF T 2@ L Je LT
Wb, FE HECCEETNVHMEAO EME TV E LTIRE S, Rouet & Britt (2011; Br-
itt & Rouet, 2012) @ MD-TRACE (Multiple-Document Task-based Relevance Assessment
and Content Extraction) E7WIZL 5 &, HEECEE T NVELEBRIIEEE TV (task mod-
el) DOREEE - T, HHIRER, 7F A PNEOLE, FHifize &2 5 7% 5 BRI LI EE O
—WTHDH L), REETNEFFEAELXIILDLET S, WHITHREZZITT 27200
(LM 7Z) faRET, SATFIIZORRFIHE S TTF A NAEZUHE L Z O % 5l %,
COWEDPIELWES, BELLHGHATFTHoTH, HELEET Ve R THELZVE W
) BRI AH 5 70 b Lt (Britt & Rouet, 2012) .

3.2. BHNEET )it H DT

BEILEETIVOWMELIEST 52 LT, MFHNLEBEETFAINPLTFAL - PE YIS
B9 5 UFE TEP L HHRSCE CEEZ T T (, P OB AT O L1551 5 B,
HHVIE, WATOFHER TIN5 Ei#A T ¥ A N AE T IRET 5 ([211]) =) #HH
bFHTE Do FM BT F A MLUEIIRIZ BT, BECCEE T VA ERE DL o &
LEIH SN LA TH 5 (eg, Braten et al, 2009; Nauman, Wechsung, & Krems,
2009; Salmeroén et al, 2010; Stadtler & Bromme, 2007; Stromse et al, 2010; Wiley et al., 2009;
Wolfe & Goldman, 2005) @ b ANEEETIZ 72\,

72720, COBATERBKREL TWb LT 2501, Britt b (1999) 12 & % EERWZED
ATHb, HLHIE, WEFNLEEETIAMDPOHBESNLTREOD H.LHERE LT, &
BorEETIVLANS, EEOMIY L 72R 5 E T (separate representation model), 7 ¥ A



92 ZNN N Gl

70 r
m

60 o E

50 |
1E 40 F
30 F

FrUR -

LA
20
10

Bl 72 % ik BAZ 72 g WSk
Figure 3. HFfT X FODFER (Britt et al. [1999] & (C{ERR)

MEBRDBZNZFNOHFI»SY D EEINT 1 DIZEE L72FELRET IV (mush model), #EEIR
METINVEHERT 5 ETOEENZNENOHAT DOV ERRET I (tagall model) %
BEEL, KRFEZ2DODOMUYTLERTF AL EZFEFLTL L0 HEIEDT A TORE)
BEINL AR, T, 7F A MEFROENS, EBRSINEE, £7F A MoMird#8$
B EIRTHEOR (WHSRECRSEM), $721322007F A MCHh N BHMESR 258
5 XV MTHREZT 72 (BMBURSEME) . 2hns, MIrSREUREO—H (350 1) 1,
1 2OHDOTFANE2FHALZEZAT, ZOTFAMNIHEINEETELLDOTIEARL, KICH
L)1 OOTFAMNEIMT LG T EBLLLHIIE DNz, 2OHOTF A %A
ez 7212, ETOERSINE LT A MATbIz, UL, 7F A PO—FFEEMmAIC
Ho I HWNE BERMFEREZMEET 2 HkF) 2F VIR 2T F A NI %o 721EH
WEDLZRL, EOEEZT (LB ELES) REZONFICERL T2 HEILTH
59T ANTH D, Hild T, WIIBBEBUREO—EE (349D 1, 7272 LEOEBRSNE & I135))
CHRBOREEL, BB DEF LT F A NOEEMEICET AERES 2 5Nz, B,
HWITSIBEUREDORD (35D 1) ZEDEBIZBWTLZDE#REGZ SN b ol Rk
2, EEBRSMEDVEETEXAHEMZT2HOLRLBELNEROEHNL2EL LI)RDLN
725

Figure 3IZ7R T DIIHFTT A P OFERTH L, HTZEL S HRRETELEHEETF YA - L
NV (33%) A TBY, 7F A MERSHFASY D) HE SN TRREIN TS IEEME (mush
model) XZFESNLn o720 T72, 22007 F A MIIET 25T, &7 F A MEHOE
LD, HPTOEFREESEVE VI FBERIEON, b LERT ¥ A b OREAHEIM
VLTWA%5, 73 A MIOKBEEDSHFTOEFRZEEZEHDLZ EIERVIETROT, 0
FEFATE B OMAT L 725 E 7 )V (separate representation model) DIRE L —F L vy, &
L2, TFANTEDHIFONAELWERICBOTHEICRLHRELZ) TRVHKEDLE
HRREL L2824, MARBRIZILBERL ) DWMEOEIKE o7z, T, HMET
MTIEIBI G AHERFEO B LT OVTWAREERL W L 2R L TE Y, EERLE
TNDOEBEZEFHFTEFE IOV T WS E W) IRE (tagall model) ICKT 5, 29 LT
REMAZ BRI L Tl BICELZOIIEECCEE T V2T E W) 2 ik b,

W2, ERBINENRENE LR L2 A, YD X)) BRFEEBRES 2 5z,
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FBHEEOERE OZ T o 720 LT ERRIC, BEEOEVTFA M6 LD 72 EADTE
W) ANbN Tz, 2B, BEEDOERE T - T niEL, T Ansh7z1EHR
DEFIZOVTTF A MNIOERRON Lo/ TOMRIE, 22007 F A M2 HiAKLZT
PHETFANOFEESHHLZZEETH, WIEEVICLTT ¥ A MERTIUEERIRTX

72l ERRLTEBY, HECEETIVEAONGERD, 7F X MEHE HFTD Y > 7 255 #%

WESN TV L2 RIBT 5,

bHAHA, 1 OO THEECGEETVHMADIEETERAET 5 2 L IIARTHETH 5,
Britt & (1999) LI L2 &2 ELIWTE, HERREETVOWUE, ERE 15t
A om Y, BEECEETVIHEOSLM LY, THICHEEE N TR WRED S (FREh
TWh, —BIEZF5E, MTFFA L - EFVTIIEFERLOBBRLEREIN TV S EE S
NTBY, 2, ZOWREIR [22] THEITFLEITHEEOMALE D FIFEL R\, 7225, 7%
A MEBROBE L 7 F A P OEHRSE 2 W TR E R <, BERRET IV ERE L
TV ERESINLETF AL - EF VKRBT F X MHBROERZELHE ) NIZon
TIN5\,

AN F DO OFH I T 2 HERIMA & L THEECCEET VIS A T IRE ST 256
FIE - X EELIHRD S OFFINIZOVHANEHATEX 208 ) O T 2 LENH 572
59 [212] THR72@EY, 7FAMHTHFE - WL L T AERZIHWISHREST 256
TXADM - MY ZICETEARANL ) O - BEIENINDL I LI b EEZBNS, Perf-
etiH (1999) &, Z %k - #fg%x, [3GF - WPzl oM GRFmeEET A M
N TEEIRI L 7 F A N LR, WA oM - B LI 5. £ LT, BHECC
HBETNVHHADPHET L2013 0 1IE5BEBETH D LBRNTW D, 728 ZBBOCEE T VA
KRS HIENTELE LT, HHWHEEZ I L TSN BRERIIE ITHEECCE
ETNBRDES ) D Tk b, Wiley b (2009) OFEERD L H I, 7% A~ OFHEMEFFMI
LD EROPIEERNTZOFIG - }UDRETE L —ATHIUX, Wi 5810 B S -
BRLE TV (mush model) DHESEENDLDEA D D FIMN LB DPVELEES 2 5,

[ A% O B RE R AR RERERR O LX)V - 7w F12d 4 CTld ¥ 5, Braten, Britt, Stromso, &
Rouet (2011) &, MAAMRERG & HBOUEET VHEEAMETHETVEREL, 3512
T O R AR BIFR I AUA AR T itcw#k?%rﬁﬂbfwé L75>L, ZDORRBEFRIZH < if?bi‘&
WTHY, BECEETVHEEAREZ N L TEANEHRGIZILT 2 A= AL 0HL TR
Wi FRENEEIES O,

4. FXED

van den Broek & Gustafson (1999) &, 7F A b (06®) FHOFE, TabbT ¥ A

FefE A A L CHEEE éﬂéﬁﬁ%%@%% IZESZ BT E 7 5 A N FRIFZE O 5 —HEA
EH%OH SRE AT THZEDSEA TV S & UEBOMEEIM 2 HBFE L. LaL, Th
i%<ifﬁi@T#XF?ﬁﬁ%&@@T*XF#%®%w %T%%T%%oiﬁﬂf%
FOYE, FLERROME L&D, MPFEEINLONn, YOLH)IZFEEEInNGECEnE
B EBRBDNPEV) b o & QEARW MBI E ZZHELRE 2D T v, h”jFﬁF‘ﬁ‘ﬂL
TIZERIN TR WIREET, flz2I1X, FE-nlmFr o Bl RS L THRAFIZIEED L)
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HEST - HIEE - AFNUALEEL ENLDOD, EO LD LBENFEEOREIETOL O, %
CORBEICEZ E T I EICIRERYD b,

RFICCIE, FEIEI S DT CRITIIRO ML LRI L, A1 %R AT H
B EHCEE TNV AHH W 2 BET 2 MR 5 2 L 2l hdz. ZOfRETHRICT LD
hi, RDEHIED1EHH . (D)—EDFRHETIZBWTTIEH LA, FAFIImT N REL
FEAMDPOTEAL - FE v 2T DAk - B, RSO, METOMR, AN
MEFRIENTED, QBHECEETVHAMAL, T A MLEBIZEIZ BV T—H#&iC
EZFANSN TR b b bF, FRENARR AT L A CITDR TRV, 2O
B, FRANETHIE - KT 20WD 5 OFRLMAMERROLLE TEEGL, Hhh
72 b OF B AT A BRI A & B D FERNIZOVTIE, &5 % 2 RETD
VETH 5o
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