Teaching Expectancy May Not Foster Japanese
Students’ Learning

555 jpn

HARE

~FH: 2019-12-24
*F—7— K (Ja):
F—7— K (En):
ERE: INAR, BR—
X—=ILT7 KL R:
Firi&:

https://doi.org/10.14945/00026979




Rl K2 BOE FIF e s (A3 - e - BRESE) #7075 (2019.12) 95~102 95

A ARDZAEIZIIBRTHOZEHENR LN ?

Teaching Expectancy May Not Foster Japanese Students’ Learning
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ABSTRACT

There is a growing body of evidence showing that preparing to teach—that is, studying learning material
with the expectation of teaching its contents to others before actual teaching—is more effective in
increasing one’s own memory and comprehension of the learning material than studying it without teaching
expectancy. This study narratively and meta-analytically synthesized the findings of previous studies about
the learning effects of teaching expectancy, particular those using samples of Japanese students. Results
suggested that teaching expectancy (vs. test expectancy) does not increase Japanese students’ learning.
Some possibilities for why Japanese students do not benefit from preparing to teach and future directions

were discussed.

1. 2aRLBaRTFHOFEHR

MBI RZ D Z &1L, ZOMBTZT TR (BDHWE, ZOMBELLEID), AR TZANDTE
Wb % H 72 57 (e.g., Annis, 1983; Ehly, Keith, & Bratton, 1987; Fiorella & Mayer, 2013, 2014;
Hoogerheide, Loyens, & van Gog, 2014; Koh, Lee, & Lim, 2018; Lachner, Ly, & Niickles, 2018 ; £7- 1
E 2 — {2 DWW T, Cohen, Kulik, & Kulik, 1982; Fiorella & Mayer, 2015; Kobayashi, 2019a, 2019b;
Roscoe & Chi, 2007), fi1%1X, Webb (1991)i%, RIS ORI/ MEMTEE) & 5
BRAROBRICET 2 AT DL E L, (FHDOEWT E ST O/ENT EH I
T D AREMED W2 &G, FEBTbORZHM Lz ET) /INMERNEEIDOF Tl A >
N=ITHAT D2EHENZ N EHIEEFROTFERE b MmN Z L 2 b Lz, L, %<
DHFFET, DA =B 252 T T2 [E & FR O FEBGRRICITT & A SFRBEA A Bz
molz, Fiz, G - EHAEQ009) T, KFAEZRIGIC LR T, oA L 1% 1 Txfm LT
FEHNE (OBEEERZE) 23l LEEERSINEL, 7 X FOLOIZFE L2 g 0FERS
IERET Ao T L7 ERSINE L0, FEHNEORE - BIMED Z L AR LT,

Z 9 L7#d%IZ L 5538 (learning by teaching)lZ 7 7' 0 —F 9 558, HREHEOFEICE -
T, ZREHN LIZLIT 25D 7 = =207 2 LITEELRTUIZR SR, 2507 =
— &L, FFEOHNBEBRDT-OIZENE Hy CFET LHERTE 7 = — XL, ZOFHEL
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Figure | ZdZTHidH 0 78, BdZTHH 0 78 +80% (vs. BdZ 70 L7E) OFHhFICH
T A Z BT ORER (Kobayashi, 2019a % L Z/ERK ; BT & Hedges” s g, —
T —3—T 95%(EHEIX[H])

TENBEMEICHE AL @GALEY, mEIZERLZY, tENDOEMIIEATY, WED
BRIZT 4=y 7R LTV T 5, oY) Hik” = — AT % (Bargh & Schul, 1980), &7
FETOHNIN—TFEHTHN, BRIZELDFEPEF SN L DOF0@Y, BRBR1IZ L b
Ey ZIZET D HEEDA DI ETH 5720, (OO THZ LW 4 D el &
2%, LIZhoT, BaRIZEDFEOMRITIL, HEFEFE T = —XEEIRT = —XZBIT H1E
R ENTNEGT G L TWD AR B 5,

W78 7 = — XA DOFEDRZ TSI, BT LC VB0 5252 21k
LETH FEERTH) LTEE LD, 29 LETHEZ LRnTyELELA LY, FEN
ROFRESCHE/2 L, FERT p—< U AREN T & ZH 50T LT & 7=(Bargh & Schul, 1980;
Daou, Buchanan, Lindsey, Lohse, & Miller, 2016; Daou, Lohse, , & Miller, 2016, 2108; Fiorella & Mayer,
2013, 2014; Muis, Psaradellis, Chevrier, Leo, & Lajoie, 2016; Nestojko, Bui, Kornell, & Bjork, 2014; & -
FARL,2015), %1%, Benware & Deci(1984)TlL, KFAED PRI NMEREIZ BT 25 LA o
FBIZHAONDEHOFEL T D Z e 2FREn ERSEA: ; 127250, BiRTHOHRET
727200 T, FERZITEAR Z1T > TR, R0 EHUET X R TTE L2 VR iun s &
IFHELTL DT LaBurani (KIS, FHT A NOMEEEZ LD &, IsaEICRT 55
FE 2 CIISM RIS ZR L O 2o 73, RS 7 BRI X RGO 7 D3 el Stk L 0
B> T 7z, Kobayashi (2019a)i%, #d% THIOFE R 2 MGt L7 JeA TR DA R A X 2 53 D
FEZRWTHRE L, BdzTHH 0 FE 2802 T 70 UFE S & Hi U756 O5%)
REAHEIE L7z, Figure 1 ZOHERO—EELE L OO THD, e iDL, Bz TH
L2l B I EROBIRTEI ) N > 7256, TREOZRE Gimz LERTHH 0 735
+HIR) EIIRE R E B TH O 0 R+ E0R) BEOND b, HRICK
LFEOMRE R TERTHOHRITIRIT TE 20T TE W &iTn, BRTHH 0 7FEHR
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FEBGRIC KT TR~ RETHHZ &, RS, EEmLTHALZ 2 THLT
PR D EHREOHENMEOND Z ENbing, 2

2. BEROZFEIIRTA2EFTFHOFEEHER

WAL EEIREN TH L DD, #Hiz Gil) THIAFEIZED L 5 8% KIFT sy
I X BARENOMIEE I L > THEY B B IEFER 72 ME231 2 51T & 7= (Fukaya,
2013a,2013b,2014; Gk - $51E, 2009; KVE,2015; %,2015a,2015b; & « FA R/, 2015), D9 b,
ROIR - I X 2 —EHOMIFRIE P E O RKFAMEFET 2 BAEFSEEHE 2 b o1 bxgc LT
b FIHERRWNERD OF5EIE, HARANDOKZFAE « KB4 (Fukaya, 2013a; A, 2014), K
AR - JEAE, 2009), BEFHSARRAE(CKTE, 2015), H5RE(Fukaya, 2013b) & EBRBINE & L1
DTHD (HAGETEDNMSULERSINE OERELZPRE L TV, ST HE 2 0),
D BARDFANERSNINE OBFZENH 5N LI #d% P O8R4, BhET 55
DHFHLDOFRIZI > TEEDHD E, LLFTO X 91T7eA 9, Pk - JHAER009)1%, % T4
Wk L CRT 5, © 7 AZmho TR %, 7R &% 5 & W BrronT kb
ATCTHXFAMEFELTL b o7, FROFE, 7FA FAEORE « BARICHUROFEAIZ X
HHBRAF R S0 o 77, Fukaya(20132)TlE, 52DT7TF A b (V3= F 7 RFE
TRE, HEMOHIAEZTH LI b D) ZHCEINS, B TT A MEZITTHHLTFA b
WRIZBET 2HZER L TH 52 E WO HREZIT D54 L, 7T F A NEBATLHZTED
NEZWNLODDOF—T—RTELTHL I EWVIFREZITHEMERE LI LR, 7
XA MNAEOEMFEIZES U CHMHMICA B2 R G787 - 7, Fukaya(2013b)i%, %2 T7 A k
BZITHEND T A NFHIGM L NFEICEHHT 5 LW OB TSRO EL 50 TTF A B
(FERHB NI ZIE TR RO RSB T 2 OREEZFHA L2 D) ZiATHH
VFERERB o, TR A MNEDORE - B L LICKIMOETIAE TR o723, HifE
FGRRIC B U RS bR RS A (T N ORSBUL - S48 U Canh o Wi a2 L &
D ETHEMME] (RA,2014,p.267) DA RRTEEER CThH T, DFEV, LG R
DIRNWEBRSINE CORGMROENFEETH Y, S THEMEO T BT A N TG L ik
EMED o 72, TRAQO14NE, FEBRBINEIZ, T A M TR, ST, ST+ 7o
YT (FEORA L FEHEZBOHMBAER L) FEOWTIANTTFA N (EERROIEAR
H7etiE & MROMNERER LT D) Z2FE L TH bolz, TORE, 7FA NAROIE
TR OZENEE TR, BRI OV IR T+ 7 2 o 7 SRR OSZME L 0 iiE
MEMoTz, KIEQOISIE, FdZTHWdH 0 FE &M & BT LF B2 ik Lz blf ¢
F220A, TR AL GERICET 5 30E) 258 L& 7 A2 NAEICBEIT 283 & <
B AE VT, SSCOBRATFRHBE THDH EHOR LTI-GM:, %RELHUR LTS, AT
R LR T2 R LT D, ZDOFER, 7% A NNEOIRIZE L CHRAFMICH B
TR BNt

WIZ, DLEOMEERZREG L, 22D HARDOFEICEBIT 5BdZ T O F=E RN En LS D
FERSNNE BT 2 ESZ T FE ONR L BIe D E D DR D T, A X & i LT,
Z DA Z55HFIE, Kobayashi (2019a) T A Z 45T D%I5 & LI-AFE GEEh 2 %L DFEERL, %

2 ZhHEE ORI Cohen (1988)12 X %,
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Table 1 IBSAVEAIFEICIT DEIRTHH Y vs. 70 LFEETEORNRE

BN S AT HRTHBHY vs. 70 LFERE P TIVN g
Daou, Hutchinson, et al. (2019) Teach vs. test groups 82 0.56
Daou, Rhoads, et al. (2019) Teach limited vs. test limited groups 40 0.48
Daou, Rhoads, et al. (2019) Teach vs. test groups 40 0.73
Rhodes et al. (2019) Expect teach vs. expect no teach groups 59 -0.12

Table 2 FHEE/3AT OFE R

AR Os ko EEIRMRE 95%EEHXH Ow
HARDZA 7.63™ 6 0.09 [-0.11,0.29] 7.80
zhLish 25 0.40 [0.31, 0.49] 100.02""*

) Op= BERIVEMERGHE, k= W L7ZEd@RTHH Y vs. 72 LFEBEOLL,
Ow = RENIEIEMEREHE,
**p< .01‘ ***p< ‘001

BFANROFNE, RuVBEAE, HREOEfRe EOFE Ty —< R L TEIR TS 0 S
HEEHR TR UFESME LR L2t D) 2 X—R L L, ZNICEDOEK THE I
(Table | ZH)ZMZ THONT LI b D TH S, 7038, KFEQO1S)IFESZ T HFE OE B IR % kR
FTLTWD DT TN &, FREQROIN)DFHHATI+ 71 7 MM T E v )
LT T NOMPEER L TCOWDAREMRH D Z &N D, FOHNIZIEED TORY, 8o
FEAM) 72 Ff5i & 13 Kobayashi (2019a) & [ U CTd 5,

IHTORER, BAZTWI7Z L8 L _TGE 0 T W & 0 FE OYL R E (ERRT
FIL) 1%, g=0.35(95%CI [0.27, 0.43], 0= 11545, p < .001, P =T74%) T >7-, SHIZ, HAD
A TSRS UTEFZED & 0 In A s S s & U G T 21T o728 24, Table2 ISR &5
0, BARDFAEZRGIT L TE LI BdZ T 78 OWER R (g = 0.09) TN LIS & k5 &
L7zt D(g = 040) L 0 A EICIKD o 72 (HARDPAEEXG & LTSI EREIZ OV T
Figure 2 2#ZMR), £7-, Bi#EIL S%EHEXMICP oG ENn TR, HEELEST) FEIC
Yok RkEWnEFnzian, 3

DT, HAROZEAEZIGIT LIAEE, kL7726 74— D 55 5 D33kt L CHI%7
LT EHEBEL TV (M) BadgTHFE 20 LFcky, s s
ZAEE Uiz (EE7) e T8 200 EF7= b o131 o (G - $54E[2009] O XTI SR vs.
RIS Laview, B2 T8 O Rl Xl e BdZ T (A AROFA 255 & LT
W2 BN T BT OFE R+ 2= 0.57, 95%CI[0.40, 0.73], Qw = 18.91) D J5 A REHER 22 i T (g =

3BT, BARTHE D T+ H R (vs. BAR T L) ORI, HARDFEEE T
G2 L7235 (Fukaya, 2013a; (4 « FE1E, 2009), g=0.58 (k=4, 95%[0.44, 0.72], Ow =43.35,p
<00 THY, ZNLSEx5E L-HA@=0.51, k=13, 95%[0.44, 0.58], Ow = 56.88, p <.001)
ESEEM R TIN O < 1), D7 E B A X OFRERE LD NED, HARDZFLAEN R
DIEH < FTHHEIRTIHOFTEDRIZBNTROTH L,
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Figure 2 HARDFAZ GG & LT SO EM ; — 7 —/N—T 95%(SHEX 1))

0.31, 95%CI[0.16, 0.45], Ow = 31.91, p < .005) L W KZUNQs =4.90,p < .05)Z LD, HARDFA
X 28R T W OFEDEMENEBO—H G 2N THITE S metkiEdh 5, Lo, €9
72ELTh, HARMSDTFAEI L D280 T OFERITABEICEn 2B 2 THY,
HARDZANC & BB T OB T A SN EE - TW 5, AR 802 T o288 1
ERARIAFIENZ N LT T, HROZLAEIC L DB THOFERAEHATH Z Lix T
AN

PUlbzglwdl, BAOPEEZMRIC LSE, MEOREEZRICUIEETREN
TERL D RBETHOFEDRBHLNR O, SWZ 5 L, #RTHOERE%Z
FTHFE LIS T A M TFHIOZER (DAH) &5 TFE Lo 4t & TR E eI s a2
EIRNENHI ZERNZEITHD,

3. BERTHOEFHESRLNRVOIZZREN?

HARDFATIIER THOFEDREP RO NN T 5 L, RICH S _EIL, Zhuned
D, THAHY, TbE b, BRTHFE L EOEIRIC L 5FE ORI, 8 NEOHERK -
FERAVALBE DS T R T p—< o A D[] RITEFEANCHRE O 2 D, BT HMI 600
TE 9 LTEAER A RET 2 O TIEARW ) ERUE LT & 72 (Benware & Deci, 1984; Fiorella & Mayer,
2013,2014,2015; Fukaya, 2013a; Nestojko et al., 2014), Z DIGEIZIEDIL 726, HAROZFAETHIZ
THADHERE U722 WRIANY, Bd= T EIDMERAY - ZERREROREEIC D728 5 TV RN Z & IZH
HEWZD,

B T DR « AERRIALBRIZ D723 5 B & L C, Benware & Deci (1984)13, #1281
DIEOIFET 256, 7 A MOEDITFET 56 X0, MOE RERARRE (B0
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RIEICEROS LW BEHEZ D ENTEDLLWVWHRE) 2 ZENTE LD, FEHED
PIFERIENE ST 8 £ 0, RERINICZ N ERANTIROVLE AL T B 725 5 LR~ T 5,
FERE, Benware & Deci (1984)<° Fiorella & Mayer (2014, experiment 1)13, #d% PRS- CTHE Lz
FRBINEOITHT A N TSRO FEBRSINE L NRIEE ST @m0 L2 LR LTz, N
FEAJENI DT S B T LR - ARV A RE OO T D82 L 5 &, BARD A THR
TFHIOFENRB RO RV DIL, #fz TH L THEROFE T T 210 b ONFEAEIE S
TIREELRNENDE LRV, 727210, ERTHNFEE ONFEREIE ST ITZE L2
Z L ERTHIAR S %< & Y (Daou, Buchanan, et al., 2016; Daou, Hutchison, et al., 2019; Daou, Lohse,
etal., 2016, 2018; Daou, Rhoads, Jacobs, Lohse, & Miller, 2019; Fiorella & Mayer, 2013, 2014, experiment
2; Renkl, 1995), ZfTHORFZEEEDSIT THATE 5008 9 NI TERMEEDHE TH 5,
NFERIEIE ST I RIFTRHEBEOKINLH < £T 1 OO REMEIZT E 7220,

HHWTE, HAROFETFEANRZRERIL - &b L Thn 0 o B ICHA 2V L
720 L&D &2 EMENMES, ZTORR, B ~DEIRZTHLTH, ZADHERR - Ak
AIERIZ D7 N IR WATREME S B 5, BlZIE, & 28I Cib~72 L 351, Fukaya(2013b)iL, FEfE
(RS DMEW R A DS, ST~ A T AERT2 2 & 2R Lo, FEdER
ARIAPEDSFERIIIZ BV HR A (Fukaya, 2013b)0K5E « KIFBTAEGRR, 2014) THE T o7
ENRDB A SN2 ol WO HREHE D &, MEOFAE LT, BAROFAEITEHT
HONRZ M TIE EHITm SIS EZ F > TWR0nons Lz, 545
Ao, THUTHUZ, BAROFAN B DHTDIZTFEHT LR E AN T) TR MOTOIZFE T
DIRERDNEE RIS, T A M T LTESE CTHRBARY « AARPVLERAME S D05 &R
HZEHTES,

PLEOERNOH LN K D1, WThcE X, BRLSET [ EAROFATIIER T O
NRDIZED LRV DDN LWV BN LT 2B 2 2T 2 &3 LV, 2820, #
R HOFLE DR ARG LTCAEL, #aRa T L7288 08 D L5 I3 RBIC I #iTe
DI, FIUTBIRZTHILRWGE LHRTEI D), EI L LELEIE OPEIZLEAL
BF LTI holc, TRBIFARITIRSNICIETH D,

4. FLHLEEBOBE

AW TILRLIRR L B 2 — & A X HTICHESS L E 2 —2 8 2720, BURERU TR rTREZ:
AU IS I E Y, B THOFESR (T72bh, BT L8 L 558127 S
NDER TS 0 FH OEAE) NEAOFECALNARNZ L AR LT, S5IT, 28R
TFTHDOFENRN ROV DNZDONTNL OO A[REZ et LT, b HAHA, HARDZE
RIS T OFEDIEDB RS20 &) FIIL T RO AVEL - HFFEE OWFFED R X
NizbOTHY, MOMIEEICLDERLED TERI LR T —XOERBPROOND, [H
U4 T T HARDFAE & ZN LS OFAEZ ik 2 i SUE 298 S LB S LIVZRY,
T, B3 THANT L OIL, BARTHNFEHEZRET S (L) AD=XAZONTE
FIFADES L K FE SN TV D, BaZ T HIDOFE B BN R SR W 288k 5 = LT,
FI) LA = AL EHOENNIT D ETHRNDTEA D, SRS ORDHMEDFHFT-NbEEZA
Th D,
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